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Unit Overview  
Content Area:                          Social Studies: US II History  

Unit Title:                                Unit 1-The New West:  

                                                  Development of Industrial U.S. During the Age of Immigration  

Target Course/Grade Level:  6th-8th  

Unit Summary:  Students will investigate how technological advancements and unregulated business 

practices revolutionized the American frontier, specifically through the development of transportation, 

agriculture, and manufacturing.         

Unit Rationale:  This unit will foster students’ awareness of how the prospering economy was dependent 

on the new train system.  Moreover, students will explore the challenges and opportunities that transpired as 

a result of technological development and economic growth, in addition to analyzing how the Americans’ 

daily lives were directly impacted.     
Primary interdisciplinary connections:   

ELA:  
NJSLS.ELA-Literacy.RH.6-8.1 

Cite specific textual evidence to support analysis of primary and secondary sources. 

NJSLS.ELA-Literacy.RH.6-8.2 

Determine the central ideas or information of a primary or secondary source; provide an accurate 

summary of the source distinct from prior knowledge or opinions. 

Math: 

7.EE.B.3 Solve multi-step real-life and mathematical problems posed with positive and negative 

rational numbers in any form (whole numbers, fractions, and decimals), using tools strategically. 

21st century themes:   

CRP1 Act as a responsible and contributing citizen and employee.  

CRP7 Employ valid and reliable research strategies. 

CRP4 Communicate clearly and effectively and with reason. 

CRP6 Demonstrate creativity and innovation. 

Technology Standards:  

8.1.8.A.1 Demonstrate knowledge of a real-world problem using digital tools. 

8.1.8.B.1 Synthesize and publish information about a local or global issue or event. 

Student Learning Objectives 
Examples Of The Most Explicit Intersections Within P21/Connections: 

• Civic Literacy 

• Economic Literacy 

• Geography 

• Global Awareness 

• Learning and Innovation Skills  

• Cross-Cultural Understanding  

• Collaboration, Teamwork, and Interpersonal Communication 

Related Content 

All the content presented in this course has connections to the standards for Social Studies practices.  This 

course is designed to consistently reinforce students’ knowledge, skills, and perspectives of historical 

milestones and the progression of fully functioning societies, thus promoting students’ roles as active, 

informed citizens and contributing members of local, state, national, and global communities in the digital 

age, in addition to improving students’ perseverance, proficiency, and development of self-direction and 

productivity.   

Era The Development of the Industrial United States (1870-

1900) 

http://www.corestandards.org/ELA-Literacy/RH/6-8/1/
http://www.corestandards.org/ELA-Literacy/RH/6-8/2/
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Grade Level By the end of grade 8 (Several standards denote end of 

12th grade) 

Content Statement: 

Technological developments and unregulated 

business practices revolutionized 

transportation, manufacturing, and 

consumption, and changed the daily lives of 

Americans. 

The Industrial Revolution and immigration 

had a powerful impact on labor relations, 

urbanization, the environment, cultural values, 

and created tensions between ethnic and social 

groups. 

6.1 U.S. History: America in the World:  
All students will acquire the knowledge and skills to think 

analytically about how past and present interactions of 

people, cultures, and the environment shape the American 

heritage. Such knowledge and skills enable students to 

make informed decisions that reflect fundamental rights 

and core democratic values as productive citizens in local, 

national, and global communities.  

Strand & CPI #  NJ Learning Standards 

A.Civics, Government and Human Rights 

6.1.12.A.5.b 

Analyze the effectiveness of governmental policies and of 

actions by groups and individuals to address 

discrimination against new immigrants, Native 

Americans, and African Americans. 

B.Geography, People, and the Environment 

6.1.8.B.4.b 

Map territorial expansion and settlement, as well as the 

locations of conflicts with and resettlement of Native 

Americans. 

B.Geography, People, and the Environment 

6.1.12.B.5.a  

Explain how the Homestead Act, the availability of land 

and natural resources, and the development of 

transcontinental railroads and waterways promoted the 

growth of a nationwide economy and the movement of 

populations. 

B.Geography, People, and the Environment 

6.1.12.B.5.b 

Assess the impact of rapid urbanization on the 

environment and on the quality of life in cities.  

C.Economics, Innovation, and Technology 

6.1.8.C.4.b 

Explain how major technological developments 

revolutionized land and water transportation, as well as 

the economy, in New Jersey and the nation. 

C.Economics, Innovation, and Technology 

6.1.12.C.5.a 

Analyze the economic practices of corporations and 

monopolies regarding the production and marketing of 

goods, and determine the positive or negative impact of 

these practices on individuals and the nation and the need 

for government regulations. 

C.Economics, Innovation, and Technology 

6.1.12.C.5.b 

Compare and contrast economic development of the 

North, South, and West in the post-Civil War period. 

D.History, Culture, and Perspectives 

6.1.12.D.3.a 

Determine how expansion created opportunities for some 

and hardships for others by considering multiple 

perspectives. 

D.History, Culture, and Perspectives 

6.1.12.D.3.b 

Explain how immigration intensified ethnic and cultural 

conflicts and complicated the forging of a national 

identity. 

D.History, Culture, and Perspectives 

6.1.12.D.3.d 

Analyze the role education played in improving economic 

opportunities and in the development of responsible 

citizens. 

D.History, Culture, and Perspectives 

6.1.12.D.3.e 

Determine the impact of religious and social movements 

on the development of American culture, literature, and 

art. 
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D.History, Culture, and Perspectives 

6.1.8.D.4.a 

Analyze the push-pull factors that led to increases in 

immigration, and explain why ethnic and cultural conflicts 

resulted. 

D.History, Culture, and Perspectives 

6.1.8.D.4.b 

Describe efforts to reform education, women’s rights, 

slavery, and other issues during the Antebellum period. 

D.History, Culture, and Perspectives 

6.1.12.D.5.b 

Evaluate how events led to the creation of labor and 

agricultural organizations that protect the rights of 

workers.  

D.History, Culture, and Perspectives 

6.1.12.D.5.d 

Relate varying immigrants’ experiences to gender, race, 

ethnicity, or occupation. 

Unit Essential Questions 

• How did the “boom” of silver and 

gold change the West? 

• What problems arose on the mining 

frontier? 

• Why were railroads (especially that of 

the transcontinental railroad) essential 

in helping to develop the West? 

• How did the industrial growth change 

American society? 

• How were Native American Indians 

treated by the American government? 

• How did the railroads fuel the 

economy? 

• What sparked the growth of the steel 

industry?  

• What were the implications of 

technological advancement?  

• Why was rapid industrial growth both 

a blessing and a curse? 

• Should business be regulated closely 

by government? 

• What were the work conditions like 

that helped to spark the rise of 

organized labor unions? 

• Why did millions of immigrants come 

to the United States in the late 1800s? 

• How were the lives of the rich, middle 

class, and poor in American cities 

during the late 1800s different? 

• How did schools prepare people for 

jobs in business and industry? 

 

Unit Enduring Understandings 

• The mining boom attracted thousands of 

prospectors, which resulted in the development 

of prosperous towns.    

•  Mines and towns polluted clear mountain 

streams; miners cut down forests to get wood for 

buildings; Native Americans were forced from 

the land.  

• Lawlessness and disorder accompanied the rapid 

growth of each town.  

• Many Indians lost their way of life and were no 

longer able to resist the government.   

• The growth of railroads after the Civil War 

spurred the growth of the steel industry. 

• As technology took command, businesses 

became more efficient, and life became easier 

and more pleasant.  

• People worked all day tending machines in a 

large, crowded, noisy room.  Many workers were 

forced to work for low wages.  Sweatshops 

became common, and woman and children 

worked for long hours in poor conditions.   

• A vast number of people immigrated and 

migrated to cities, changing urban landscapes 

and creating new problems; reformers pressured 

city governments for improvements in 

conditions. 

• With the advancement in technology, a boom in 

industry, and new sources of entertainment such 

as organized baseball, the lives of city dwellers 

greatly shifted. 

• Public education began to take shape which 

required many children to attend school.   

Unit Learning Targets   

Students will ... 

• Describe the life of the Plains Indians. 

• Infer why the Plains Indians followed buffalo. 

• Compare and contrast the rules of men and women in the Plains Indian society.   

• Evaluate how the boom in gold and silver changed the West. 
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• Identify problems that arose on the mining frontier. 

• Explain how railroads helped the West develop. 

• Identify the Cattle Kingdom. 

• Discuss the life of a cowhand. 

• Analyze why cow towns were important during the cattle boom. 

• Explain promises made to Native Americans. 

• Explore why the Indian way of life ended. 

• Summarize why reformers failed. 

• Explain why farmers and other settlers moved west. 

• Describe the Oklahoma land rush. 

• Identify the hardships encountered by the Plains farmers.  

• Determine why the Populist Party was formed.   

• List factors that led to the construction of railroads.  

• Explain how railroad execution eliminated competition. 

• Describe how railroad building encouraged economic growth. 

• Identify reasons for the growth of huge steel empires. 

• List the benefits corporations and bankers providing to the growing economy.  

• Explain how John D. Rockefeller amassed his huge oil holdings. 

• Summarize the arguments for and against trusts. 

• Explain the hardships and problems faced by millions of immigrants who decided to make their 

journey to the United States.  

• Identify the new devices that sped up the communications after the Civil War.  

• Explain how Thomas Edison and other inventors brought new technologies to Americans at work 

and home. 

• Describe the changes the automobile and airplane made in American life. 

• Explain how workplace changes led to the rise of labor organizations. 

• Analyze the progress and problems that affected women in the workplace during the late 1800s. 

• Discuss why organized labor faced hard times after 1870.  

• Explain the rise of sports and other sources of entertainment. 

• Summarize how public education developed after the Civil War.  

Evidence of Learning 
Summative Assessment:  The students will be assessed within a comprehensive, product-based summative 

unit assessment and/or published composition which will embed the exercising of present day skills through 

the utilization of historical milestones/valuable information of the past.   

 
Formative Assessments: 

• Graphic organizers 

• Timelines 

• Maps 

• Historical depictions/illustrations 

• Time capsules 

• Writing prompts 

• Newspaper/magazine articles 

• Blogs 

• Podcasts 

• Tests/quizzes 

• Discussions/explanations 

• Collaborative learning opportunities 

• Individual practice 

• Homework assignments 

• Comprehension checkpoints 

• Application/generalization of skills 

• Notes 

• Skill drills 

Lesson Plans  
Lesson Timeframe 
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Teacher Notes:   

Pacing of instruction will be exercised in accordance with students’ Individual Education Plans (IEPs) and 

dependent on individual student progress.   

Curriculum Development Resources 

 

http://www.state.nj.us/education/cccs/2014/ss/standards.pdf 

 
http://www.P21.org 

 

The AFLS (The Assessment of Functional Living Skills) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.state.nj.us/education/cccs/2014/ss/standards.pdf
http://www.p21.org/
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Unit Overview  
Content Area:                          Social Studies: US II History  

Unit Title:                                 Unit 2 – The Progressive Era  

Target Course/Grade Level:  6th-8th  

Unit Summary:  Students will investigate the reforms of several Progressives, most notably that of 

Presidents T. Roosevelt, Taft, and Wilson, whose reformation efforts transpired as a direct result of 

industrialization, urbanization, and political corruption.   

Unit Rationale:  This unit will foster students’ awareness of how American politics and industry were 

reshaped at the turn of the century with the help of “forward-thinking people,” whose unified goal was to 

improve American life.  Accordingly, students will analyze how past reformation and regulation of power 

has aided in helping the government act in public interest, for the good of the people. 

Primary interdisciplinary connections:   

ELA:  
NJSLS.ELA-Literacy.RH.6-8.1 

Cite specific textual evidence to support analysis of primary and secondary sources. 

NJSLS.ELA-Literacy.RH.6-8.2 

Determine the central ideas or information of a primary or secondary source; provide an accurate summary 

of the source distinct from prior knowledge or opinions. 

Math: 

7.EE.B.3 Solve multi-step real-life and mathematical problems posed with positive and negative 

rational numbers in any form (whole numbers, fractions, and decimals), using tools strategically. 

21st century themes:   

CRP1 Act as a responsible and contributing citizen and employee.  

CRP7 Employ valid and reliable research strategies. 

CRP4 Communicate clearly and effectively and with reason. 

CRP6 Demonstrate creativity and innovation. 

Technology Standards:  

8.1.8.A.1 Demonstrate knowledge of a real-world problem using digital tools. 

8.1.8.B.1 Synthesize and publish information about a local or global issue or event. 

Student Learning Objectives 
Examples Of The Most Explicit Intersections Within P21/Connections: 

• Civic Literacy 

• Economic Literacy 

• Geography 

• Global Awareness 

• Learning and Innovation Skills  

• Cross-Cultural Understanding  

• Collaboration, Teamwork, and Interpersonal Communication 

Related Content 

All the content presented in this course has connections to the standards for Social Studies practices.  This 

course is designed to consistently reinforce students’ knowledge, skills, and perspectives of historical 

milestones and the progression of fully functioning societies, thus promoting students’ roles as active, 

informed citizens and contributing members of local, state, national, and global communities in the digital 

age, in addition to improving students’ perseverance, proficiency, and development of self-direction and 

productivity.   

Era The Emergence of Modern America: Progressive 

Reforms (1890-1930)  

http://www.corestandards.org/ELA-Literacy/RH/6-8/1/
http://www.corestandards.org/ELA-Literacy/RH/6-8/2/
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Grade Level By the end of grade 8 (Several standards denote end of 

12th grade) 

Content Statement: 

Progressive reform movements promoted 

government efforts to address problems created 

by rapid industrialization, immigration, and 

unfair treatment of women, children, and 

minority groups. 

 

An expanding market for international trade 

promoted policies that resulted in America 

emerging as a world power. 

6.1 U.S. History: America in the World:  
All students will acquire the knowledge and skills to 

think analytically about how past and present 

interactions of people, cultures, and the environment 

shape the American heritage. Such knowledge and skills 

enable students to make informed decisions that reflect 

fundamental rights and core democratic values as 

productive citizens in local, national, and global 

communities.  

Strand & CPI #  NJ Learning Standards 

A.Civics, Government and Human Rights 

6.1.12.A.6.a 

Evaluate the effectiveness of Progressive reforms in 

preventing unfair business practices and political 

corruption and in promoting social justice. 

 

  
A.Civics, Government and Human Rights 

6.1.12.A.6.b 

Evaluate the ways in which women organized to 

promote government policies (i.e., abolition, women’s 

suffrage, and the temperance movement) designed to 

address injustice, inequality, workplace safety, and 

immorality. 

A.Civics, Government and Human Rights 

6.1.12.A.6.c 

Relate the creation of African American advocacy 

organizations (i.e., the National Association for the 

Advancement of Colored People) to United States 

Supreme Court decisions (i.e., Plessy v. Ferguson) and 

state and local governmental policies. 

B.Geography, People, and the Environment 

6.1.8.B.6.b 

Compare and contrast issues involved in the struggle 

between the unregulated development of natural 

resources and efforts to conserve and protect natural 

resources during the period of industrial expansion.  

D.History, Culture, and Perspectives 

6.1.12.D.5.b 

Evaluate how events led to the creation of labor and 

agricultural organizations that protect the rights of 

workers. 

D.History, Culture, and Perspectives 

6.1.12.D.6.b 

Compare and contrast the foreign policies of American 

presidents during this time period, and analyze how 

these presidents contributed to the United States 

becoming a world power. 

D.History, Culture, and Perspectives 

6.1.12.D.6.c 

Analyze the successes and failures of efforts to expand 

women’s rights, including the work of important leaders 

(i.e., Elizabeth Cady Stanton, Susan B. Anthony, Alice 

Paul, and Lucy Stone) and the eventual ratification of the 

19th Amendment. 

Unit Essential Questions 

• How did the government intervene in 

the Progressive Era? 

• How did reformers successfully clean 

up the corruption during the Gilded 

Age? 

Unit Enduring Understandings 

• Reformers worked to end political corruption 

by shifting the power; they utilized the press to 

turn public opinion against corruption.  

• Crusading journalists, also known as 

muckrakers, were responsible for exposing the 
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• Is muckraking an effective tool to 

reform American politics and society? 

• Can reform movements improve 

American society and politics?  

• Were the Progressives successful in 

making government more responsive to 

the will of the people?  

• Does government have a responsibility 

to help the needy?  

• To what extent had African Americans 

attained the "American Dream" by the 

early 20th century?  

• Is a strong president good for our 

nation? 

• What role did women play in the 

reformation of the Progressive Era? 

 

• How were minorities both successful 

and unsuccessful when trying to 

improve their lives during the 

Progressive Era? 

 

 

 

corruption to the public through the use of 

emotional evoking images and words. 

• That government at all levels became more 

responsive to the people. 

• Progressives achieved success by giving voters 

more power, specifically with the passage of 

the 16th and 17th Amendments. 

• The backgrounds of politicians shaped their 

actions and agendas in office.  

• Theodore Roosevelt championed the 

Progressive agenda; however, with the 

discontent rising under President Taft, 

Democrat, Woodrow Wilson, was elected as 

president.  

• Factory conditions grew worse as the 19th 

century wore on, leading to the cultivation of 

organized labor; Unions achieved a mixed 

record in their fight to protect workers’ rights. 

• The passage of the 19th Amendment in 1920 

sparked women’s right to vote.  They also 

fought to reform education, end child labor, and 

ban the sale of alcohol. 

• Although many Americans lives benefitted 

from the reforms that transpired during the 

Progressive Era, minority groups, such as 

African Americans, Mexican Americans, and 

Asian Americans, could not embrace the same 

successes as that little was done to prevent the 

existence of injustices.   

Unit Learning Targets   

Students will ... 

• Explore the underlying concerns that shaped politics during the Gilded Age. 

• Investigate the obstacles to and shortcomings of the progressive movement, encompassing the 

injustices for minorities. 

• Identify the different types of people who became progressives and how their political background 

impacted their actions and agendas in office.  

• Analyze the aspects of American society that were criticized by the Progressives.  

• Evaluate the various ways Progressives attempted to address and solve problems linked to 

urbanization and industrialization.  

• Describe the laws that were passed as a means of regulating “big business.” 

• Explain how reformers tried to change the spoils system. 

• Describe how corruption affected city governments. 

• Identify the purpose and influence of the muckrakers.  

• List reforms designed to help all workers, particularly women and children.  

• Define the term and role of Populism.  

• Identify key features of the Square Deal. 

• Examine the reforms made in the areas of city government and politics, noting the changing 

philosophy and modem belief that "we" can make a difference.  

• Examine the growth of cities in the U.S.  

• Evaluate the principles, beliefs, and contributions of presidents T. Roosevelt, Taft, and Wilson.  
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• Evaluate the effectiveness of progressive reforms in preventing unfair business practices and 

political corruption and in promoting social justice.  

• Summarize how the women’s suffrage movement helped the birth of the 19th Amendment.  

• Discuss the struggles African Americans and other minorities faced during the Progressive Era.   

Evidence of Learning 
Summative Assessment:  The students will be assessed within a comprehensive, product-based summative 

unit assessment and/or published composition which will embed the exercising of present day skills through 

the utilization of historical milestones/valuable information of the past.   

Formative Assessments: 

• Graphic organizers 

• Timelines 

• Maps 

• Historical depictions/illustrations 

• Time capsules 

• Writing prompts 

• Newspaper/magazine articles 

• Blogs 

• Podcasts 

• Tests/quizzes 

• Discussions/explanations 

• Collaborative learning opportunities 

• Individual practice 

• Homework assignments 

• Comprehension checkpoints 

• Application/generalization of skills 

• Notes 

• Skill drills 

Lesson Plans  
Lesson Timeframe 

  

Teacher Notes:   

Pacing of instruction will be exercised in accordance with students’ Individual Education Plans (IEPs) and 

dependent on individual student progress.   

Curriculum Development Resources 

 

http://www.state.nj.us/education/cccs/2014/ss/standards.pdf 

 
http://www.P21.org 

 

The AFLS (The Assessment of Functional Living Skills) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.state.nj.us/education/cccs/2014/ss/standards.pdf
http://www.p21.org/
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Unit Overview  
Content Area:                            Social Studies: US II History  

Unit Title:                                 Unit 3 – World War I and the Treaty of Versailles  

                                                   Lay The Foundation of World War II 

Target Course/Grade Level:  6th-8th  

Unit Summary:  Students will investigate the underlying, long-term causes of World War I, in addition to 

exploring how a failure to create a lasting peace triggered a resentment between countries in a time of 

economic chaos.       

Unit Rationale:  This unit will foster students’ awareness of the motives behind conflict arising between 

nations, and demonstrate the power of nationalism, imperialism, and militarism, specifically as it relates to 

developing a network of alliances.  Students will examine how past wars have a lasting impact on America 

today.  

Primary interdisciplinary connections:   

ELA:  
NJSLS.ELA-Literacy.RH.6-8.1 

Cite specific textual evidence to support analysis of primary and secondary sources. 

NJSLS.ELA-Literacy.RH.6-8.2 

Determine the central ideas or information of a primary or secondary source; provide an accurate summary 

of the source distinct from prior knowledge or opinions. 

Math: 

7.EE.B.3 Solve multi-step real-life and mathematical problems posed with positive and negative 

rational numbers in any form (whole numbers, fractions, and decimals), using tools strategically. 

21st century themes:   

CRP1 Act as a responsible and contributing citizen and employee.  

CRP7 Employ valid and reliable research strategies. 

CRP4 Communicate clearly and effectively and with reason. 

CRP6 Demonstrate creativity and innovation. 

Technology Standards:  

8.1.8.A.1 Demonstrate knowledge of a real-world problem using digital tools. 

8.1.8.B.1 Synthesize and publish information about a local or global issue or event. 

Student Learning Objectives 
Examples Of The Most Explicit Intersections Within P21/Connections: 

• Civic Literacy 

• Economic Literacy 

• Geography 

• Global Awareness 

• Learning and Innovation Skills  

• Cross-Cultural Understanding  

• Collaboration, Teamwork, and Interpersonal Communication 

Related Content 

All the content presented in this course has connections to the standards for Social Studies practices.  This 

course is designed to consistently reinforce students’ knowledge, skills, and perspectives of historical 

milestones and the progression of fully functioning societies, thus promoting students’ roles as active, 

informed citizens and contributing members of local, state, national, and global communities in the digital 

age, in addition to improving students’ perseverance, proficiency, and development of self-direction and 

productivity.   

Era The Emergence of Modern America: World War I  
Grade Level By the end of grade 8 (Standards denote end of 12th grade) 

http://www.corestandards.org/ELA-Literacy/RH/6-8/1/
http://www.corestandards.org/ELA-Literacy/RH/6-8/2/
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Content Statement: 

United States involvement in World War I 

affected politics, the economy, and 

geopolitical relations following the war.  

 

6.1 U.S. History: America in the World:  

All students will acquire the knowledge and skills to think 

analytically about how past and present interactions of 

people, cultures, and the environment shape the American 

heritage. Such knowledge and skills enable students to 

make informed decisions that reflect fundamental rights 

and core democratic values as productive citizens in local, 

national, and global communities. 

Strand & CPI #  NJ Student Learning Standards 

A.Civics, Government and Human Rights 

6.1.12.A.7.a 

Analyze the reasons for the policy of neutrality regarding 

World War I, and explain why the United States 

eventually entered the war. 

A.Civics, Government and Human Rights 

6.1.12.A.7.c 

Analyze the Treaty of Versailles and the League of 

Nations from the perspectives of different countries. 

C. Economics, Innovation, and Technology 

6.1.12.C.7.a 

Determine how technological advancements affected the 

nature of World War I on land, on water, and in the air 

C. Economics, Innovation, and Technology 

6.1.12.C.7.b 

Assess the immediate and long-term impact of women and 

African Americans entering the work force in large 

numbers during World War I. 

D.History, Culture, and Perspectives 

6.1.12.D.7.a 

Evaluate the effectiveness of Woodrow Wilson’s 

leadership during and immediately after World War I. 

D.History, Culture, and Perspectives 

6.1.12.D.7.b 

Determine the extent to which propaganda, the media, and 

special interest groups shaped American public opinion 

and American foreign policy during World War I. 

Unit Essential Questions 

• What were the underlying causes of 

WWI?  

• Why did the United States declare 

war on Germany? 

• Was WWI considered inevitable? 

• Was it possible to maintain neutrality 

in World War I? 

• How did the United States prepare for 

war? 

• How did women help the war effort? 

• Was the Treaty of Versailles a fair 

and effective settlement for lasting 

world peace? 

• Was Wilson responsible for the 

failure of the Treaty of Versailles?  

• Should people have the right to 

decide what nation they will belong 

to? 

 

Unit Enduring Understandings 

• Mutual defense alliances, nationalism, 

imperialism, and militarism were all predominant 

causes of WWI.  

• The Selective Service Act was passed to ensure 

that the United States could raise an army.  The 

Food Administration was created to boost food 

production and manage food resources.  The War 

Industries Board and War Labor Board mobilized 

industry and managed the workplace.  

• Women ended up adopting the roles of men 

within the workforce.  

• Wilson attempted to bring both sides to peace 

talks, believing that the United States, a neutral 

nation, could have led warring nations to a fair 

peace, a “peace without victory.”  Such attempts 

failed. 

• Wilson devised the Fourteen Point peace plan, 

which was meant to prevent international 

problems from causing another war.   

• Due to the fact that The Treaty of Versailles 

imposed harsh terms on Germany, tension arose.  

Unit Learning Targets   

Students will ... 

• Trace the causes of underlying causes of WWI. 

• Describe how the war was fought in the trenches. 
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• Explain how Germany’s use of submarine warfare affected American neutrality. 

• Identify the setbacks the Allies suffered in 1917 and early 1918.  

• Examine the American reaction to the outbreak of World War I and later involvement in fighting of 

World War I. 

• Describe how the government prepared for and managed the war effort. 

• Discuss how the home front responded to the war.  

• Outline the costs of the war.  

• Analyze Wilson's progressive approach to the settlement of World War I through examination of 

the 14 Points. 

• Summarize why the Versailles Treaty failed to win support in the United States.  

• Determine the relationship between the conclusion of World War I and the foundation it set for the 

outbreak of World War II. 

Evidence of Learning 
Summative Assessment:  The students will be assessed within a comprehensive, product-based summative 

unit assessment and/or published composition which will embed the exercising of present day skills through 

the utilization of historical milestones/valuable information of the past.   

 

 
Formative Assessments: 

• Graphic organizers 

• Timelines 

• Maps 

• Historical depictions/illustrations 

• Time capsules 

• Writing prompts 

• Newspaper/magazine articles 

• Blogs 

• Podcasts 

• Tests/quizzes 

• Discussions/explanations 

• Collaborative learning opportunities 

• Individual practice 

• Homework assignments 

• Comprehension checkpoints 

• Application/generalization of skills 

• Notes 

• Skill drills 

Lesson Plans  
Lesson Timeframe 

  

Teacher Notes:   

Pacing of instruction will be exercised in accordance with students’ Individual Education Plans (IEPs) and 

dependent on individual student progress.  

Curriculum Development Resources 

 

http://www.state.nj.us/education/cccs/2014/ss/standards.pdf 

 
http://www.P21.org 

 

The AFLS (The Assessment of Functional Living Skills) 

 

 

 

 

 

 

 

http://www.state.nj.us/education/cccs/2014/ss/standards.pdf
http://www.p21.org/
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Unit Overview  
Content Area:                          Social Studies: US II History  

Unit Title:                                 Unit 4: 

                                                   The End of The Great Depression Leads Way To World War II.  

Target Course/Grade Level:  6th-8th  

Unit Summary:  Students will investigate the economic obstacles and monumental effects on American 

society as a direct result of the Great Depression, in addition to exploring how America’s entry to into 

World War II marked the end of this era of hardship.   

Unit Rationale:  This unit will foster students’ awareness of the United States’ attempts to enforce 

neutrality, and how the rise of power posed a direct threat and triggered the involvement in foreign affairs.  

Additionally, students will analyze how the American home front was “rattled” and influenced social 

changes.  Additionally, students will evaluate the concept of genocide and use of atomic weapons.   

Primary interdisciplinary connections:   

ELA:  
NJSLS.ELA-Literacy.RH.6-8.1 

Cite specific textual evidence to support analysis of primary and secondary sources. 

NJSLS.ELA-Literacy.RH.6-8.2 

Determine the central ideas or information of a primary or secondary source; provide an accurate summary 

of the source distinct from prior knowledge or opinions. 

Math: 

7.EE.B.3 Solve multi-step real-life and mathematical problems posed with positive and negative 

rational numbers in any form (whole numbers, fractions, and decimals), using tools strategically. 

21st century themes:   

CRP1 Act as a responsible and contributing citizen and employee.  

CRP7 Employ valid and reliable research strategies. 

CRP4 Communicate clearly and effectively and with reason. 

CRP6 Demonstrate creativity and innovation. 

Technology Standards:  

8.1.8.A.1 Demonstrate knowledge of a real-world problem using digital tools. 

8.1.8.B.1 Synthesize and publish information about a local or global issue or event. 

Student Learning Objectives 
Examples Of The Most Explicit Intersections Within P21/Connections: 

• Civic Literacy 

• Economic Literacy 

• Geography 

• Global Awareness 

• Learning and Innovation Skills  

• Cross-Cultural Understanding  

• Collaboration, Teamwork, and Interpersonal Communication 

Related Content 

All the content presented in this course has connections to the standards for Social Studies practices.  This 

course is designed to consistently reinforce students’ knowledge, skills, and perspectives of historical 

milestones and the progression of fully functioning societies, thus promoting students’ roles as active, 

informed citizens and contributing members of local, state, national, and global communities in the digital 

age, in addition to improving students’ perseverance, proficiency, and development of self-direction and 

productivity.   

http://www.corestandards.org/ELA-Literacy/RH/6-8/1/
http://www.corestandards.org/ELA-Literacy/RH/6-8/2/
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Era The Great Depression and World War II: The Great 

Depression 
Grade Level By the end of grade 8 (Several standards denote end of 

12th grade) 

Content Statement: 

The Great Depression resulted from 

government economic policies, business 

practices, and individual decisions, and it 

impacted business and society. 

 

Aimed at recovery, relief, and reform, New 

Deal programs had a lasting impact on the 

expansion of the role of the national 

government in the economy. 

 

The United States participated in World War II 

as an Allied force to prevent military conquests 

by Germany, Italy, and Japan. Domestic and 

military policies during World War II 

continued to deny equal rights to African 

Americans, Asian Americans, and women. 

6.1 U.S. History: America in the World:  
All students will acquire the knowledge and skills to 

think analytically about how past and present interactions 

of people, cultures, and the environment shape the 

American heritage. Such knowledge and skills enable 

students to make informed decisions that reflect 

fundamental rights and core democratic values as 

productive citizens in local, national, and global 

communities. 

 

Strand & CPI #  NJ Student Learning Standards 

A.Civics, Government and Human Rights 

6.1.12.A.9.a 
Analyze how the actions and policies of the United 

States government contributed to the Great 

Depression. 
A.Civics, Government and Human Rights 

6.1.12.A.10.a 
Evaluate the arguments regarding the role of the 

federal government during the New Deal era. 
A.Civics, Government and Human Rights 

6.1.12.A.10.b 
Assess the effectiveness of governmental policies 

enacted during the New Deal period (i.e., the FDIC, 

NLRB, and Social Security) in protecting the welfare 

of individuals. 
A.Civics, Government and Human Rights 

6.1.12.A.11.b 
Compare and contrast different perspectives about 

how the United States should respond to aggressive 

policies and actions taken by other nations at this 

time. 
A.Civics, Government and Human Rights 

6.1.12.A.11.c 
Determine if American policies regarding Japanese 

internment and actions against other minority groups 

were a denial of civil rights. 
A.Civics, Government and Human Rights 

6.1.12.A.11.d 
Analyze the decision to use the atomic bomb and the 

consequences of doing so. 
A.Civics, Government and Human Rights 

6.1.12.A.11.e 
Assess the responses of the United States and other 

nations to the violation of human rights that occurred 

during the Holocaust and other genocides. 
B.Geography, People, and the Environment 

6.1.8.B.9.a 
Determine how agricultural practices, 

overproduction, and the Dust Bowl intensified the 

worsening economic situation during the Great 

Depression. 
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B.Geography, People, and the Environment 

6.1.8.B.10.b 
Assess the effectiveness of New Deal programs 

designed to protect the environment. 
B.Geography, People, and the Environment 

6.1.8.B.11.a 
Explain the role that geography played in the 

development of military strategies and weaponry in 

World War II. 
C. Economics, Innovation, and Technology 

6.1.12.C.9.a  
Explain how government can adjust taxes, interest 

rates, and spending and use other policies to restore 

the country’s economic health. 
C. Economics, Innovation, and Technology 

6.1.12.C.9.d 
Compare and contrast the causes and outcomes of 

the stock market crash in 1929 with other periods of 

economic instability. 
C. Economics, Innovation, and Technology 

6.1.12.C.11.a 
Evaluate the shift in economic resources from the 

production of domestic to military goods during 

World War II in terms of opportunity costs and 

trade-offs, and analyze the impact of the post-war 

shift back to domestic production. 
C. Economics, Innovation, and Technology 

6.1.12.C.11.b 
Relate new wartime inventions to scientific and 

technological advancements in the civilian world 
D.History, Culture, and Perspectives 

6.1.12.D.9.a 
Explore the global context of the Great Depression 

and the reasons for the worldwide economic 

collapse. 
D.History, Culture, and Perspectives 

6.1.12.D.9.b 
Analyze the impact of the Great Depression on the 

American family, migratory groups, and ethnic and 

racial minorities. 
D.History, Culture, and Perspectives 

6.1.12.D.10.a 
Analyze how other nations responded to the Great 

Depression 

D.History, Culture, and Perspectives 

6.1.12.D.10.c 
Explain how key individuals, including minorities 

and women (i.e., Mary McLeod Bethune, Frances 

Perkins, and Eleanor Roosevelt), shaped the core 

ideologies and policies of the New Deal. 
D.History, Culture, and Perspectives 

6.1.12.D.10.d 
Determine the extent to which New Deal public 

works and arts programs impacted New Jersey and 

the nation. 
D.History, Culture, and Perspectives 

6.1.12.D.11.a 
Analyze the roles of various alliances among nations 

and their leaders in the conduct and outcomes of the 

World War II. 
D.History, Culture, and Perspectives 

6.1.12.D.11.b 
Evaluate the role of New Jersey (i.e., defense 

industries, Seabrook Farms, military installations, 

and Battleship New Jersey) and prominent New 

Jersey citizens (i.e., Albert Einstein) in World War 

II. 
D.History, Culture, and Perspectives 

6.1.12.D.11.c 
Explain why women, African Americans, Native 

Americans, Asian Americans, and other minority 

groups often expressed a strong sense of nationalism 

despite the discrimination they experienced in the 

military and workforce 
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D.History, Culture, and Perspectives 

6.1.12.D.11.d 
Compare the varying perspectives of victims, 

survivors, bystanders, rescuers, and perpetrators 

during the Holocaust. 
D.History, Culture, and Perspectives 

6.1.12.D.11.e 
Explain how World War II and the Holocaust led to 

the creation of international organizations (i.e., the 

United Nations) to protect human rights, and 

describe the subsequent impact of these 

organizations. 
Unit Essential Questions 

• Was the Great Depression inevitable? 

• Can depressions be prevented or are 

they a natural part of the business 

cycle? 

• How did the American spirit change as 

a result of the Great Depression? 

• Why did the Stock Market crash in 

1929? 

• How did the rise of power and building 

of tension and aggression lead to war 

in Europe and Asia? 

• What triggered United States’ 

involvement in WWII? 

• How did the American economy and 

society assemble for the war efforts? 

• Why D-Day was considered a turning 

point in the war? 

• What were the heinous “costs” of 

WWII? 

 

 

 

Unit Enduring Understandings 

• The Great Depression resulted from government 

economic policies, business practices, and 

individual decisions, and it impacted business 

and society. 

• The stock market crash was the culmination of a 

variety of economic hardships faced by the 

country: farming crisis, key industries in 

financial trouble, overuse of credit, unequal 

distribution of wealth in the nation. 

• All groups were impacted by the Great 

Depression, including men, women, children, 

and minorities.  

• FDR created many New Deal agencies built 

around the notion of Relief, Recovery, and 

Reform (3Rs)  

• Dictators rose post WWI in both Central and 

Eastern Europe as a direct result of the 

economic, political, and social conditions. 

• Attempts to acquire more land led to the 

outbreak of war in Europe between the Japanese 

and Germans. 

• Pearl Harbor resulted in the country’s 

participation in the global conflict.  

• The United States participated in World War II 

as an Allied force to prevent military conquests 

by Germany, Italy, and Japan. 

• Women played a key role in the war effort when 

they took over for the men inside factories and 

offices 

• Allies suffered serious setbacks in the early days 

of war.  The Allied invasion of France in June 

1944 helped turn the tide of the war and led to 

Germany’s eventual surrender in May 1945.  

• Japan finally surrendered after the United States 

dropped atomic bombs on two of its cities.   

• Encompassing that of Germany’s and Japan’s 

war crimes, WWII was the deadliest of wars in 

history.   

Unit Learning Targets   

Students will ... 
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• Explain the underlying causes of the Great Depression. 

• Analyze how the actions and policies of the United States government contributed to the Great 

Depression.  

• Explain how people coped with the sacrifices and hardships of the Depression. 

• Compare and contrast how communities and families responded to hardships caused by the 

Depression. 

• Summarize the New Deal’s impact on the community and the American people. 

• Describe what a dictatorship entails and what kind of dictatorship Stalin set up in the Soviet Union. 

• Describe how aggression led to war in Asia and Europe.  

• Explain how the United States responded to the outbreak of WWII. 

• Discuss the underlying reasons why the United States finally entered the war. 

• Evaluate how Americans mobilized the economy in WWII. 

• Explain why Japanese Americans and other cultural groups faced special problems during the war.  

• List the defeats the Allies suffered in 1942. 

• Explain how the Allied tactics helped turn the tide of the battle in Europe. 

• Summarize how the war in Europe ended. 

• Describe how American forces advanced in the Pacific. 

• Explain why the Japanese ended up surrendering.  

• Discuss what made WWII the deadliest war in history.  

• Learn about WWII survivors and the war’s impact on daily life. 

• Identify cause and effect relationships between wartime events. 

• Draw conclusions on human behavior during the time of war. 

• Define war-related vocabulary. 

• Write an oral history. 

• Expand fluency of text structures, including that of maps, timelines, diaries, and interviews. 

Evidence of Learning 
Summative Assessment:  The students will be assessed within a comprehensive, product-based summative 

unit assessment and/or published composition which will embed the exercising of present day skills through 

the utilization of historical milestones/valuable information of the past.   

 
Formative Assessments: 

• Graphic organizers 

• Timelines 

• Maps 

• Historical depictions/illustrations 

• Time capsules 

• Writing prompts 

• Newspaper/magazine articles 

• Blogs 

• Podcasts 

• Tests/quizzes 

• Discussions/explanations 

• Collaborative learning opportunities 

• Individual practice 

• Homework assignments 

• Comprehension checkpoints 

• Application/generalization of skills 

• Notes 

• Skill drills 

Lesson Plans 
Lesson Timeframe 

  

Teacher Notes:   

Pacing of instruction will be exercised in accordance with students’ Individual Education Plans (IEPs) and 

dependent on individual student progress.   
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Curriculum Development Resources 

 

http://www.state.nj.us/education/cccs/2014/ss/standards.pdf 

 
http://www.P21.org 

 

The AFLS (The Assessment of Functional Living Skills) 

 

 

Considerations for classified students and students with a 504 plan: 

 

Classroom Instruction: 

• All instruction for classified students will be guided by the students’ Individualized 

Education Plan (IEP). 

• Regular education teachers will be responsible for differentiating instruction for classified 

students based on the instructional modifications listed in the IEP. 

• In the case of General Education - Supported Instruction (GE-SI) Classes, the special 

education teacher will be responsible for support in modifying the curriculum for the 

students, informing the class room teacher of the modifications, and directing 

instructional aide(s) to provide support accordingly. 

• Grading will be done collaboratively by the regular and special education teachers.  

 

Modifications: 

• Modifications include but are not limited to: 

Extra time for assignments, modified classwork/homework assignments based on 

disability, preferential seating, study guides, copies of class notes, assistive technology 

and rewording/repeating or clarifying directions.   

 

In-class Assessments: 

• All assessments are to be in line with students’ IEPs.  In-class support teachers should 

modify tests for classified students.  Tests may be given in the regular education 

classroom or completed with the inclusion teacher in another location with additional 

time. Students may be tested separately according to the IEP. 

• Assessment grades may be modified based on a student’s disability and in accordance 

with their IEP.   

 

Considerations for English Language Learners (ELLs): 

 

Classroom Instruction: 

• Instruction for ESL students will be guided by their WIDA English Language Proficiency 

level.  Teachers should receive this level from the ESL teacher assigned to the building. 

• General education teachers will be responsible for differentiating instruction for ELLs 

with the assistance of the ESL teacher that promotes language, literacy and content 

learning. 

• Sheltered Instruction Observation Protocol (SIOP)  

http://siop.pearson.com/about-siop/  

http://www.state.nj.us/education/cccs/2014/ss/standards.pdf
http://www.p21.org/
http://siop.pearson.com/about-siop/
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The following 8 components provide all teachers with lesson planning and instructional 

strategies that support language and learning goals for all students.  This approach to 

teaching aligns with preparing students with college and career ready skills. 

The SIOP Model components:  

1. Lesson Preparation  

2. Building Background  

3. Comprehensible Input   

4. Strategies   

5. Interaction   

6. Practice and Application  

7. Lesson Delivery  

8. Review and Assessment 

• In the case of Content-Based ESL (CBE), the ESL teacher and the general education 

teacher will be responsible for identifying language objectives and additional 

instructional strategies that improve proficiency in English and academic success of 

ELLs.  Instructional strategies and the necessary scaffolds to promote student learning 

will be shared with the general education teacher for daily lessons that are aligned to 

District Curricula, CCSS, and WIDA Standards.  The general Education teacher and ESL 

teacher will be co-teachers for a pre-determined amount of classroom instruction. 

• Grading will be done collaboratively by the regular and ESL teachers.  

 

Modifications:  The following are possible modifications but are not limited to this list –  

• Direct instruction, small group or pullout, about the contrasting letter sound 

correspondences, syllabication patterns and morphology in English supported with 

connections to their native language, native language text and/or resources, graphic 

organizers, visuals, sentence starters/ sentence frames, cloze activities, modeling, working 

with a partner, timeline and phrase wall and adapted text (in English) or specific sections 

of the original text, highlighted/bold-faced words within text. 

• Draw pictures instead of writing/speaking.  

• Match drawings with new vocabulary that might correspond. 

• Work in small group or pairs with their English Only (EOs) peers for authentic content 

language talk and grade level modeling. 

• Write simple sentences instead of complex sentences that demonstrates an understanding 

of academic language particular to specific content.  

• Match simple sentences with new vocabulary that might apply to edit sentences. 

• Have students provide examples/explanations of main idea in simple sentences.  Revisions 

show an attempt to improve Language Control by embedding academic content 

vocabulary and Linguistic Complexity by expanding and varying sentence structures and 

using correct punctuation. 

• Draw pictures instead of writing/speaking about seasonal changes.  Match drawings with 

new vocabulary (adjective word wall, content word walls) that might correspond. 

• Provide multiple opportunities for authentic speech acts to practice language skills and 

develop English fluency. 

• Total Physical Response (TPR) to model critical thinking skills like analyze and 

synthesize. 

• Study Guides 

http://www.youtube.com/v/o5xK5gP_Tbw?version=3&hl=en_US
http://www.youtube.com/v/mTnHonxao70?version=3&hl=en_US
http://www.youtube.com/v/rhYI3w5I0EA?version=3&hl=en_US
http://www.youtube.com/v/GjOrFN6PEDg?version=3&hl=en_US
http://www.youtube.com/v/hUrQr4GBg0g?version=3&hl=en_US
http://www.youtube.com/v/GGFTlmJmdmw?version=3&hl=en_US
http://www.youtube.com/v/sXkCZcPGxwE?version=3&hl=en_US
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In Class Assessments: 

• All formative and summative assessments will include modifications that support 

student’s English Proficiency level. ESL teachers will collaborate with regular education 

teachers to provide appropriate differentiation for assessing ELLs. 

 

 

 

 

Considerations for At Risk Students: 

 

• At Risk students are identified by the I&RS committee in each school.  The committee 

works to understand the reasons behind the student’s low performance level in school and 

to create and implement a plan that is carried out by a variety of staff members in the 

building. 

• Teachers with At Risk students are notified by the I&RS committee and provided with a 

copy of the plan and a timeframe for assessing the growth of the student.  There are 

academic as well as behavioral goals that are listed for the students with recommended 

strategies unique to each individual. 

• Classroom teachers are to follow the plan using instructional strategies that will help the 

student improve his/her performance while applying appropriate behavioral strategies 

consistent with the needs of the student. 

• Teachers will report student progress to the I&RS committee within the specified 

timeframe for the plan. 

 

Classroom instruction: 

• Teachers will use differentiated instruction for At Risk students as they do for all students 

in their class.  The strategies would be guided by the I&RS plan and be consistent with 

the student’s ability and learning modality.  

 

Modifications:  

• Clarify all assignments and place specific timeframes for completion.  Provide student 

with opportunity for one on one time for clarification. 

• Set clear expectations for all assignments, in and outside of class.  Keep expectations 

within the framework of the I&RS plan. 

• Use positive reinforcement for all successes.  Hold student to defined consequences for 

not completing work. 

• Provide time outside the normal class time for completion of work.  Not completing 

assignments is unacceptable, all assignments will be completed. 

 

In Class Assessments: 

• At Risk students should receive any modifications listed in their I&RS plan.  

• If necessary, students should be provided with extended time to complete assessments. 

 

Considerations for Gifted Students: 
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• Teachers will use differentiated instruction for Gifted Students as they do for all students 

in their class. 

• Assignments and assessments can be planned and implemented with input from the 

student. 

• Gifted students will be provided with the opportunity to demonstrate their knowledge 

through a variety of platforms. 

• Teachers will have the latitude to provide assignments with the individual student’s 

ability in mind.  

 

 


